Sub Cultures and pupil identities

In this section, we will delve into the topic of pupil identities and subcultures. This subject builds upon the previous section you studied on roles and processes, which explored the concept of labelling and the labelling process, as well as groupings within the classroom and school environment. Our focus will be on the consequences of these groupings and labelling processes, which can influence the formation of subcultures and prompt students to join either pro-school or anti-school subcultures. This will enable us to explore how these processes contribute to the shaping of pupil identities. Throughout the section, we will draw on the insights of sociologists who have investigated this topic
 SUBCULTURES
In the 1970s, Colin Lacey conducted research on the effects of labelling in schools. Lacey argued that labelling, which is often unconscious, can lead to the creation of pupil subcultures as a response. However, these subcultures are not the same as the cliques often depicted in American TV shows and movies, such as jocks or band geeks. Rather, they are characterized by pro and anti-school attitudes. Lacey identified two factors that contribute to the formation of pupil subcultures: differentiation and polarisation. Differentiation refers to the practice of teachers categorising pupils according to ability, attitude or behaviour, which leads to the separation of students into different groupings such as streaming in class groupings, mixed ability groupings, and the like. Polarisation, on the other hand, is the process in which students respond to differentiation by moving towards one or more polar opposites or extremes. Thus, some students become pro-school, while others become anti-school. It is important to note that not all students fall into either of these groups, as some simply exist without standing out for excellence or poor behaviour. These students are often referred to as "gliders" who quietly make their way through the education system. 

PRO-SCHOOL SUBCULTURES 
In sociology, the term "pro-school subculture" refers to a group of students who exhibit exceptional academic performance and are fully committed to the values of their educational institution. These students attain their status and social standing through academic achievement, typically by obtaining outstanding grades such as A's, A* at A Level and grades eight and nine at GCSE. However, there are also students who do not necessarily excel academically but participate in various school activities, such as school council, bands, orchestras, and sports teams, and are thus classified as "new enterprisers." These individuals are actively involved in the wider school community and are often admired by their peers, teachers, and parents. They are seen as the epitome of a model student, belonging to multiple extracurricular groups, and are often the lead performers in school plays and orchestras. Their participation in sporting events is also notable, as they are typically selected for the first teams. These students often volunteer for open events, and their behaviour is marked by a friendly and approachable demeanour, which engenders admiration and respect. The pro-school subculture consists of individuals who are invested in their education and strive to achieve high grades. These individuals are often labelled positively, which leads to their internalization of a positive self-concept and a desire to succeed academically. The desire for academic achievement is seen as desirable within the pro-school subculture, and anything less than a top grade is deemed disappointing.

ANTI SCHOOL SUBCULTURE
In sociology, there are different subcultures that exist in schools. One such subculture is the anti-school subculture, which is the polar opposite of the pro-school subculture. The individuals who belong to this subculture reject the values of school, are often absent, display disruptive behaviour, fail to complete homework, and do not comply with uniform guidelines. These individuals seek approval and recognition from their peers by demonstrating challenging and disruptive behaviour, such as calling out inappropriately during lessons or attempting to embarrass teachers. They tend to take advantage of supply teachers, as they believe they can evade consequences. The anti-school subculture is characterized by a clear disdain for school and education in general. These individuals do not see the point in putting effort into their studies, as they do not believe that achieving high grades is important for their future.
Those who belong to the anti-school subculture are often at risk of exclusion and are more likely to underachieve in their education. This can be attributed to the negative labels that they receive, such as being labelled as a bad student, troublesome, or disruptive. When these individuals internalize these negative labels, they may begin to see themselves as incapable of academic success.
It is important to note that belonging to either subculture can impact academic achievement. Research has shown that those who subscribe to a pro-school subculture tend to achieve higher academic success, while those who are part of an anti-school subculture are more likely to underachieve. 

EVALUATION 
It is important to note that the process of negative labelling is not guaranteed to lead to underachievement or the development of an anti-school subculture. Research has shown that some individuals, particularly black girls, may reject negative labels and adopt a mentality of proving their teachers and school wrong. Margaret Fuller's study in 1984 of black girls in a London comprehensive found that instead of accepting negative labels such as being loud and aggressive, these girls took on a "I'm going to prove you wrong" mentality and worked hard to achieve academic excellence. While they still formed an anti-school subculture, their approach to it differed from the aggressive anti-school subcultures identified by Mac an Ghaill, such as the macho lads. Other individuals, such as the new enterprisers, may not prioritize traditional academic excellence but instead seek vocational qualifications as a means to success. Gender also plays a role in the development of anti-school subcultures, with girls exhibiting a more feminized approach that focuses on romantic relationships and the idea that academic qualifications are not necessary if they can find a partner to take care of them. These findings highlight the complexity of pro and anti-school subcultures and suggest that the dynamics involved are not as simple as a binary categorization. Lacey, for example, has pointed out that the gendered nature of anti-school subcultures is far more nuanced than previously believed.
One of the criticisms of the labelling theory that leads to subcultures is its determinism. The theory posits that the label attached to an individual causes them to become a member of a particular subculture. However, this approach takes away the freedom of choice from the individual, as noted by sociologist Margaret Fuller. The theory also overstates the autonomous power of teachers to influence and affect students while ignoring the role of power dynamics. Schools often encourage teachers to label students through various means, such as target grades, which inform teachers about students' grades and create a predisposition to label students accordingly. This notion of teacher agency, therefore, exaggerates the role that teachers play in the labelling process. Finally, changes have occurred in education, including shifts in teacher training that raise awareness of unconscious biases and the labelling process. As a result, teachers are now more aware of the impact of labelling, which can influence their behaviour towards students. As a quote goes, "if you believe something to be true, you will behave as if it is true," highlighting the positive and negative impact of labelling on student behaviour.

STUDENT IDENTITIES 
Let us now shift our focus towards examining the ways in which schools influence the formation of pupil identities. Pupil identities refer to how students perceive themselves as learners, which can impact their self-concept throughout their lives. For instance, a student who is placed in a low maths set may view themselves as incapable of excelling in mathematics, a belief that may persist into adulthood. This phenomenon is not unique to maths but can be observed across subjects.
The notion of pupil identities, particularly in subcultures, aligns with Cooley's concept of the looking glass self, which posits that individuals construct their sense of self based on how they believe others perceive them. Within the context of education, pupils' identity formation is shaped by labels that are attributed to them, such as being a high achiever or a low achiever, which can influence their beliefs about their abilities.
We will now explore the mechanisms and factors that operate within schools to shape pupil identities. The first concept to consider is symbolic capital, which pertains to an individual's status, recognition, and sense of worth as attributed by others. Symbolic capital is interconnected with Cooley's looking glass self, in that it is primarily regulated by peer groups. In school, peer groups can reinforce gender-appropriate behaviour and punish deviations from gender norms. Louise Archer's research highlights how working-class girls may acquire symbolic capital by conforming to a hyper-heterosexualised feminine identity, which emphasizes physical appearance and socializing with boys over academic pursuits. Such behaviour can result in conflict with schools, which view a preoccupation with appearance as a distraction from learning. Girls who seek to gain symbolic capital may flout school rules on dress and grooming, which can lead to negative labels, such as being seen as incapable of academic success. Archer characterizes this process as othering, which involves marginalizing certain individuals based on their perceived inability to conform to school expectations.
Symbolic violence is a concept introduced by Bourdieu. It refers to the way in which certain groups maintain an advantage over others, not through physical force but through the power to make others feel inferior. The higher status group possesses symbolic capital, which is derived from the labels they wear and the cultural values they embody. This advantage is particularly evident within the education system, which is dominated by the middle class and therefore seen as culturally superior. As a result, subcultures such as the working class, hypersexualized feminine, and anti-school subcultures are viewed as inferior and incapable of achieving success in education. This can create a sense of hopelessness and a belief that academic achievement is not possible.
Diane Reay has also explored the role of the school environment in perpetuating these inequalities. Specifically, she has examined how the public image of schools, as portrayed in marketing materials and other forms of publicity, can discourage working-class students from attending high-achieving schools. These students may feel unworthy of attending such schools and instead see themselves as only capable of attending poor-quality schools. This perception can lead to a self-fulfilling prophecy in which students believe that they are bad students simply because they attend a bad school.
In examining the curriculum, it is necessary to also consider the concept of ethnocentrism. This refers to a curriculum that places emphasis on a specific culture or ethnic group. In the context of the United Kingdom, the ethnocentric curriculum primarily focuses on British history and culture, thereby reinforcing it. Ball referred to this as "little Englandism," which leads to feelings of rejection by ethnic minority groups who do not feel represented in the education system. The school calendar and the meals provided also reflect British cultural norms, and uniforms often do not accommodate cultural variations such as hijabs or longer skirts. This type of ethnocentric curriculum conveys to ethnic minority students that they are unworthy of education, and that their inability to relate to the curriculum is due to their supposed lack of intelligence, rather than cultural differences. It is important to note that while such generalizations are made, change is occurring. Nonetheless, an ethnocentric curriculum may result in students feeling inferior due to their inability to connect with the material taught.
Subject choice at GCSE and A level can serve to reinforce gender stereotypes and identities. This phenomenon is evidenced by the tendency of girls to select more expressive subjects such as English, drama, music, and sociology, while boys tend to favor more instrumental subjects, such as computer science, technology, law, history, and politics, which are viewed as more practical and masculine. The association of certain subjects with gender can reinforce narrow notions of what it means to be masculine or feminine, which may impact how students perceive themselves and their potential. However, contemporary efforts to promote gender-neutral approaches to subject selection have emerged, such as the GIST (Girls in Science and Technology) and WISE (Women in Science and Engineering) initiatives aimed at encouraging girls to pursue science and technology. Furthermore, examples of successful individuals in various fields, such as actors, musicians, hairdressers, and chefs, are promoting the idea that boys and men can excel in traditionally "feminine" subjects.
The wearing of uniforms is closely linked to the construction and reinforcement of gender identity, whereby standards of dress are utilized as a means of shaping such identity. The Boys Uniform Code stipulates a straightforward dress code consisting of a tie, shirt, jacket, smart suit trousers, and appropriate footwear. In contrast, girls are offered a greater degree of choice; however, their dress is heavily regulated with strict guidelines governing skirt length, neckline, and the type of sleeves that can be worn. The policing of these standards is reflective of a societal expectation of what it means to be female or feminine, and what it means to be male or masculine. Failure to conform to these dress standards often results in punitive measures. Symbolic violence is at play, whereby failure to adhere to the highest standards of dress results in a sense of inferiority and subordination. Girls are particularly susceptible to this type of violence, whereby failure to conform to dress codes results in social censure and punishment. Such processes are reflective of the ways in which society enforces gendered norms and perpetuates gender inequality.
subcultures play a significant role in shaping a student's identity. The anti-school and pro-school subcultures, in particular, have been observed to impact how students perceive their worth and how they gain symbolic capital. Sociologists Fuller and Willis have delved into the connection between subcultures and symbolic capital, which influences a student's status among their peers and within their school. Furthermore, labelling can have both positive and negative effects on a student's self-esteem and self-image. If a student is labelled negatively, they may believe that academic success is beyond their capabilities, while a positive label may encourage them to strive for academic excellence.
In the field of sociology, the discourse surrounding pupil identities and subcultures highlights the significant impact of school processes and roles on student behaviour and attitudes. Examples of these factors include the school uniform, hidden curriculum, labelling and groupings, which may influence the formation of Pro and anti school subcultures. Furthermore, the aforementioned elements play a critical role in shaping a student's self-perception as a learner. As a consequence, students may identify themselves as academic achievers, pro school individuals, underachievers, or view school as a waste of time. It is essential to understand these complex dynamics when discussing the construction of pupil identities and subcultures in a school setting.
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